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imposed literacy model was reimposed to eradicate an indigenous native culture. 
As A. Wilden notes, the colonized sensibility is often convinced of the inauthen­
ticity of its own cultural messages. •0 What are the social, cultural and political 
consequences of a national literacy which is based on imposed, rather than 
derived, culturally significant information? 

Today, locally adapted literacy curricula are purchased from US-based 
multinational publishers. These corporations are able to absorb research and 
marketing costs, taking what are called "loss leaders" in the certainty of dominat­
ing the intemational educational market. Crucial in the success of this enterprise 
are two beliefs: first, that there is no necessary relationship between the 
processes of literacy acquisition and the literate product; and second, that it is 
possible to transmit literacy per se, as a value-free, context-neutral set of 
communicational skills. Both beliefs are false. Unless the instructional process 
itself is educational, the product cannot be an educated individual. The context 
within which we acquire language significantly mediates meaning and under­
standing in any subsequent context of use. Our analysis has indicated that the 
processes and materials ofliteracy instruction have been based historically on the 
ideological codes and material constraints of the society from which they are 
derived. We argue that the wholescale importation of a literacy model, imposed 
and not locally derived, into both developed and developing"colonies" counts as 
cultural imperialism. We cannot look at reading and writing per se. We have to 
ask instead what kind of child will take readily to and profit from a given model? 
What is the nature of motive formation that an instructional model depends on 
and develops? And, most importantly, what form ofindividual and social identity 
will the programme engender? 

It is within this set of questions that educators have defined "what will 
count" as literacy in a given era. A literacy curriculum which is imposed, whether 
on individuals or entire cultures, cannot serve the same ends as one that is 
derived. We confront today two practical problems: solution of the alleged "lit­
eracy crisis" in developed countries, and the advancement of mass literacy in 
developing nations. The intention of this historical reconstruction has been to 
refocus debate on these questions, and to broaden the context of that debate 
beyond the disciplinary constraints of educational psychology and commerce, 
within whicb it has been largely confined for the last thirty years. 
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